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As cited by Blood and 
Thornsborne (2006) 70 % of 
change initiatives fail due to three 
primary reasons:

▪people leading the change 
process announce the change 
and consider that is
sufficient for having 
implemented

▪peoples concerns are not 
surfaced or heard 

▪ those expected to change are not 
actively involved in the change 
process



▪Allowing complacency

▪Failing to develop a guiding 
coalition

▪Understanding the power of a 
vision

▪Permitting obstacles to block the 
change process

▪Failure to create short-term wins

▪Declaring victory too soon

▪Neglecting to anchor change

(Kotter, 2012)



Clarke (1999) outlines the five stages of 
the decision making process first 
articulated by Rogers as:

1. knowledge (exposure to its existence, 
and understanding of its functions)

2. persuasion (the forming of a 
favourable attitude to it)

3. decision (commitment to its adoption)

4. implementation (putting it to uses)

5. confirmation (reinforcement based on 
positive outcomes from it)

Cited in Overcoming Resistance to Whole-School Uptake of Restorative Practice, P. Blood and M. 
Thorsborne, Paper for the IIRP Conference 2006)

• To experience the 

processes, need to 

allow time (multiple 

year plan)

• Consistent 

leadership at the 

helm to facilitate, 

support and monitor 

the progress



• Innovation takes time: five-year plan 
(currently Year 2)

• Offer intensive training to each 
school-based team involved in the RP 
project and also other “leaders” –
partnership with IIRP-Canada

• Broaden participant groups and 
understanding of RP continuum and 
philosophy through time

• Anchor in social-emotional learning



“If your emotional abilities 

aren't in hand, if you don't have 

self-awareness, if you are not 

able to manage your 

distressing emotions, if you 

can't have empathy and have 

effective relationships, then no 

matter how smart you are, you 

are not going to get very far. “
-Daniel Goleman



▪Framework allows for gatherings 
several times per calendar school 
year

▪Each session is focused training in 
RP and goal-setting followed by 
opportunities to implement set goals 

▪Begin with informal processes and 
specific strategies/tools to 
implement

▪Demonstration of how RP supports 
other district and school-based 
initiatives such as growth mindset, 
resiliency, mindfulness, self 
regulation programs, etc. 



(

“If the principal sneezes, the school 
catches a cold.” Tom Whitaker

• Foster the belief that leadership can 
take many forms (creation of school-
based teams)

• Create a consistent and enduring 
“critical mass”

• Make connections between 
restorative practice and district-wide 
focus areas (faith-based and 
directives from the Ministry of 
Education)



“They don’t care what you know 

until they know you care.”
• The heart of restorative practice is nurturing the 

relational attitude; engaging in caring behaviours to 
support overall development

• Demonstrate how RP provides tangible ways to practice 
and cultivate caring (human connections, sensitively to 
students’ academic and emotional needs, and regard of 
students’ voice -opinions/perspectives)

• Work of Purkey and Stanley (1990) = INVITATIONAL 
EDUCATION

AFFIRM⚫ REFINE⚫ ALIGN ⚫ BUILD



INTENTIONAL UNINVITING

• Dismissive

• Alienating

• Harsh

• Vindictive

INTENTIONALLY 

INVITING

• Consistently positive

• Communicates a growth 

mindset

• Purposeful

• Sensitive to student needs 

and takes responsible 

action 
UNINTENTIONALLY 

UNINVITING

• Negative

• Communicates low 

expectations

• Exhibits a low sense of 

efficacy

• Pessimistic 

UNINENTIONALLY INVITING

• Energic but unaware

• Enthusiastic but naïve

• Positive but inconsistent

• Communicates a laissez-faire attitude

Smith et al (2017)



You need to know where 
you’ve been before you 
know where you’re 
going.

Affirmations:

“The importance of social-emotional 

learning”

“Feeling more comfortable with circles and 

implementing the restorative questions”

Refinement:

“”I need to refine my use of restorative 

language”

“Love the plot line strategy”

Goal to move forward:

“Strengthening the repair – suggested actions and 

follow up afterwards”

“Trying to move more staff forward”



▪ Identify concerns (personal, implementation, 
impact, collaboration, refinement)

▪ Monitoring the elements of effective change 
(vision, skills, incentives, resources and action 
plan)

▪ Gauge the momentum (within and across 
schools)

▪ Provide direction to fine tune professional 
learning sessions

▪ Gather data for accountability purposes



“Wherever you look in the natural world, you 
find only networks,  not org. charts….All 
living systems are webs of relations spun 
into existence as individuals realize that 
there is more benefit available to them if 
they create relationships than if they stay 
locked in narrow boundaries of self-interest. 
Unending processes of collaboration and 
symbiosis characterize life…These 
relationships of mutual benefit lead to the 
creation of systems that are more supportive 
and protective of individuals that if they had 
to live alone. It’s important to remember that 
nothing living lives alone.” Wheatley (1999)



It’s important during these 
times, not to enter the 
tornado. We need to remain 
in our upstairs brains in order 
to ensure a calm, safe 
learning environment for 
ourselves, all the other 
students watching what’s 
happening, and for the 
student who created the 
tornado so that he or she is 
offered support to access 
alternative coping strategies 
and learn about personal 

triggers. Souers and Hall(2016)

1. Know thyself. It’s important to know our own set of triggers and see 

them for what they are. How am I feelings about this student and this 

behaviour? How can I react in a way that supports this students 

instead of reacting emotionally to his or her choices? What do I need 

at this time to stay focused on the needs of the student?

2. Connect with students. The use of affective statements and 

questions helps us become more aware of our students’ needs, 

strengths, interests, triggers, and deviations from baseline 

behaviours. 

3. Prevent the tornado from happening. Finds ways to be proactive 

instead of reactive. Encourage independence, self-

reflection/knowledge, and empowerment. 



• Support school-based teams to 
identify connections between 
current initiatives and restorative 
practice – How can it support what 
staff are currently engaged in a 
school community to address 
social-emotional needs?

• Use collaborative problem-solving 
to address challenges faced in 
school communities (i.e., student 
behaviour, school-wide 
implementation of RP, etc.)



• What does restorative practice look 
like, sound like and feel like in YOUR 
school community?

• How do you foster a culture of 
belonging

• How are staff invited on the journey?

• How do you communicate the RP Way 
in your school community?

• What are the challenges you have 
encountered?





“Effective organisational leadership is more 
about managing the journey of change than 

announcing the destination.” (Zigarmi et 
al:Blanchard, 2006

• Shifting thinking and behaviours takes 
time

• Sustainability is enhanced with active 
engagement

• Time invested will save time (proactive 
approach to resolve underlying issues 
and prevent reoccurrence) 

• Model a growth mindset and a resilient 
mindset (we all learn from mistakes, the 
value of perseverance) 





1. Start small, think big

2. Interval training

3. Shared leadership & vision

4. Model reflective practice

5. Embed goal-setting

6. Walk the talk

7. Respond to school-based needs

8. Shared meaning, individualized expression

9. Continuous feedback and networking

10. Be guided by the process
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